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GENERAL EDUCATION REQUIREMENT: 
NEW DEGREE REQUIREMENTS FOR A BATES EDUCATION 

 
Passed by faculty March 6, 2006 to begin Fall 2007 with the class of 2011 

 
 
Introduction:  Bates, the Liberal Arts, and General Education. 
 

“In truth, habit [coustume] is a violent and treacherous schoolmistress” (Montaigne, 1580)    
 
Montaigne’s first lines in “Of custom, and not easily changing an accepted law” relate the bizarre 
story of a peasant woman who, having begun by carrying about in her arms a newborn calf, 
continued to carry the animal as a pet after it had grown into a great ox.  Force of ‘habit’? 
Strength of ‘custom’?  Believe it, if you can.  Then comes the essayist’s generalization on the 
power, even the ‘violence’ and ‘treachery’ of our particular ‘habits’ or ‘customs.’  As he explains 
in the rest of his essay, what we would call a ‘culture’ tends “to seize and ensnare us in such a 
way that it is hardly within our power to get ourselves back out of its grip and return into 
ourselves to reflect and reason about its ordinances.” That, at least, is credible. 
 
All students currently enrolled at Bates College as well as most of its faculty have been formed, 
if not ‘seized’ and ‘ensnared,’ by distributional models of general education in the liberal arts.  
Thus, for the students, it is a commonly unquestioned norm that they should be required to 
complete a minimum number of courses in the Humanities and History, in the Natural Sciences, 
and in the Social Sciences, this, for ‘breadth,’ while a major chosen from among the several 
departments and interdisciplinary programs guarantees ‘depth.’  
 
There are advantages to such distributional schemes.  They do ensure at least minimal student 
exposure to a range of disciplines and subject matter, while preserving a large measure of student 
choice among the various ways of satisfying the requirements.  Because they do not attempt to 
prioritize any one part or specified parts of the curriculum, they seem to validate every professor 
and every course equally (interdisciplinary programs aside!)  
 
Most of our curricular and staffing decisions have been made within the framework of 
requirements that have changed relatively little for a long generation; even the reforms voted in 
1979, including the ill-fated ‘clusters’ in the Humanities and History, were evolutionary 
modifications of a pre-existing scheme that was also based on the requirement of a divisional 
distribution and a departmental major.  That interdisciplinary programs were not included in such 
a scheme was one of the unfortunate consequences of its rigidity. 
 
However, the variations in our own past degree requirements, the variety of the distributional 
requirements at other institutions, and the absence of such requirements at many of the most 
prestigious liberal arts colleges, including several NESCAC reference schools (Amherst, 
Hamilton, Wesleyan), should suffice to demonstrate that any degree requirements lie within a 
spectrum of possibilities.  The members of the current Bates Education Committee have felt 
some of the weight of the great ox we have inherited from the past, and have tried to imagine 
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how better to employ our woman- and man-power so as to serve specifiable liberal arts 
objectives, and to incorporate changes in our institutional offerings and structures: 

 
• A first goal is to foster a comparative appreciation of how the several 

disciplines function and what they can teach us.   We think that this entails 
sufficient study either of disciplines and interdisciplinary programs other 
than the major, or comparable study of multi-disciplinary thematic 
concentrations outside the major, so that the graduate has a more 
sophisticated perspective on how knowledge and understanding are 
pursued in the academy.  We also think that this should go beyond a 
scattering of introductory courses chosen on an ad hoc basis by the 
undergraduate and that it justifies the requirement of four-course 
concentrations designed by faculty members 

 
• A second goal is to help every graduate to meet the challenge of writing 

correctly and persuasively, in a manner appropriate to their major 
discipline or interdisciplinary program.  We think that this entails 
collectively a more concerted attention to writing in courses across the 
curriculum and through the undergraduate years and justifies a graduated 
requirement of first-year-level, sophomore- or junior-level, and senior-
level courses in which students and faculty alike attend self-consciously 
and substantially to writing.   

 
• A third goal is to ensure that all of our students have had formal 

instruction at the college level in the methods and findings of the sciences 
and in quantitative analysis.  We think that the significance of such skills, 
disciplines and knowledge in the modern world (and the reluctance of 
many students to elect such coursework voluntarily) justify a requirement 
that all of them work to develop such sophistication and to gain related 
knowledge in at least another three courses. 

 
In contemplating these new requirements, it may be difficult to gauge exactly what their ultimate 
effects will be on our curriculum and ways of teaching, but we expect improvement over the 
present system.  Their implementation, however, will be considered and gradual and allow for 
reflection and revision as we go along.  In this regard, it is important to try to get away from the 
presupposition that the divisional structure of the institution which we have inherited 
corresponds in some essential way to the fundamental structures of inquiry and knowing.  It is 
also important, in contemplating these new requirements, to try to erase the current ones from 
our minds: these are not additional things that will be asked of us and our students, extra tasks on 
top of what we are already doing, but things in lieu of present-day general education efforts that 
will, in fact, disappear.  We should thus try to imagine not only the existence of the new but also 
the cessation of the old.   

 
Our proposal for a new Bates College general education curriculum is shaped first and foremost 
by our mission as a liberal arts institution.  The term ‘liberal arts’ has been defined so variously 
that it is hard not to sympathize with Louis Bénézet’s remark in his now-dated book on General 
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Education, that “it seems best to use ‘liberal education’ in the baldest possible operational sense: 
that is, ‘that kind of education which a liberal arts college program provides.’”  Of course, a self-
respecting committee at Bates must now try harder.  The OED2 provides a non-controversial 
definition of the term ‘liberal,’ as in ‘liberal arts,’ that frees it from the ‘violence’ of our more 
recent habits and the ‘treachery’ of our local customs: 
 

1.  Originally, the distinctive epithet of those ‘arts’ or ‘sciences’ that were 
considered ‘worthy of a free man,’ opposed to servile or mechanical.  In later use, 
. . . pertaining to or suitable to persons of superior station, ‘becoming a 
gentleman.’  Now, rare, exclusive of education, culture, etc., with a mixture of 
senses 3 [free from restraint] and 4 [free from narrow prejudice].  Directed to 
general intellectual enlargement and refinement; not narrowly restricted to the 
requirements of technical or professional training. 

 
The earliest cited usage dates from ca. 1375, although medieval educators looked further back to 
classical antiquity, and Cicero used the term “artes liberales” in a way that implies its currency 
at Rome before the time of Christ (De inventione 1.35).  Of course, there is the word and the 
thing, and these words cannot have meant the same thing for him and his contemporaries that 
they would for the Schoolmen, for Bénézet, or for us.  It is at least curious from the present 
perspective that the medieval trivium (grammar, rhetoric, and logic) concerned language, while 
their quadrivium (arithmetic, geometry, music, and astronomy) concerned mathematical and 
scientific subjects.   
 
Thus, it may not be too much to claim for our proposals for new ‘W’ (Writing) and ‘L,S, and Q’ 
(Laboratory, Scientific Reasoning and Quantitative Literacy)  requirements that, in principle, 
they are consistent with the most venerable academic habits and customs.  We are self-
consciously more innovative in proposing the general education concentrations, but here, too, we 
think that we are remaining true to the old ideals of “general intellectual enlargement and 
refinement” and to the old suspicion of anything “narrowly restricted to the requirements of 
technical or professional training.”  Things do change, even locally, ideals among them.  Since 
1979, those changes at Bates include a new valuation of both interdisciplinary studies and 
service learning, neither of which has any place in the present distributional scheme.  Our 
concentrations attempt to recognize the new significance of both, while also challenging 
members of the faculty as well as students to reach beyond the divisions and departments that 
have defined our requirements and perhaps also confined our thinking. 
 
To return to Montaigne, with whom we began... 
 
Another essay of his, “On the Education of Children”, was written to a friend, pregnant with her 
first child and seeking some advice.  Montaigne’s typically generous and meandering response 
spoke at length on both the content and form of the best education for her child.  It is, in effect, 
not unlike the discussions and ruminations that have persisted concerning the optimal form and 
content of a liberal arts education for and of its time. In the end, however, his aim was one that 
seems both timeless and universal, that of liberation: 
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For it seems to me that the first lessons in which we should steep his mind must be those that 
regulate his behavior and his sense, that will teach him to know himself and to die well and live 
well.  Among the liberal arts, let us begin with the art that liberates us. 
 
One of the aims of our proposal, as well, is to educate students in a way that makes them 
knowledgeable of themselves and free in the world—an understanding of the world that is not 
merely personal and self-interested, but that connects us to a larger community:  “let us begin 
with the art that liberates us” [“commençons par l’art qui nous faict libres”].    Montaigne 
switches his rhetorical strain out of the master-pupil dichotomy and suggests an inclusiveness, a 
collective enterprise wherein he, the expectant mother and the soon to be born child all share in a 
goal of communal liberation. 
 
Montaigne manages to speak across centuries in a way that relates quite keenly to a noble ideal 
of the liberal arts that Bates has embraced throughout its history.  Who better than Benjamin 
Mays, educated at Bates and educator thereafter to Martin Luther King, Jr., to recall the mission 
of our specific community of scholars: 
 
Bates College did not “emancipate” me; it did the far greater service of making it possible for 
me to emancipate myself, to accept with dignity my own worth as a free man. 
 
Over the years, Bates has developed a faculty and a program of studies that open students up to 
the ever-expanding variety of approaches to living freely and responsibly in the world. We 
encourage students to seek out the full potential of breadth that the College offers:  to draw, 
dance, quantify, calculate, travel, serve, dissect; to gather data through observations, interviews 
and surveys; to test hypotheses through quantitative and qualitative analysis; to know and 
experience the world through literature, across languages and cultures, on stage and on camera, 
in labs and in the community. Students navigating the array of the College’s offerings, both in 
classes and in non-course-based experiences, come to a knowledge of the world from multiple 
perspectives.   
We have a long history of linking academic life with the larger community and are recognized 
for our longstanding commitment to civic engagement. Our students conduct and present studies 
to help shape public policy in Lewiston, collect oral histories, intern with local farms and 
government agencies, teach in area schools, and participate in community research projects while 
studying abroad.  Under the aegis of the more recently established entities such as Maine 
Campus Compact, the Harward Center for Community Partnerships and its predecessor, the 
Center for Service Learning, these opportunities have been extended, expanded and indeed given 
an intellectual home in which to flourish. 
 
It is our hope that within the structures provided by the new Bates Education program, more 
faculty and students will be inspired to incorporate non-course-based learning throughout the 
curriculum. 
 
The freedom and multiplicity of choice that characterize this curriculum are made more 
significant by direction and guidance; breadth can be enhanced by coherence and focus.  The 
recognition of the need for such a balance is nothing new.   As we reflect on the sentiments of 
Mays, we remark a coincidence not only in rhetoric, but in practice.  Candidates for the degree of 
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Bachelor of Arts in his day were remanded to complete a “Major subject” in one “arrangement of 
studies” (what we would currently identify as a “Division”, qualified in 1920 as “Language,” 
“Philosophy” and “Science”), and then go on to complete a “Minor subject” in each of the other 
two arrangements.   Nearly one hundred years later, it remains for us to frame our own version of 
such a balancing act in our own times and context. 
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LEGISLATION 
 
What follows comes in two parts:  Part I,  the legislation in brief, without explanations, for the 
sake of a quick overview; and Part II,  the legislation explained and annotated.  We will be 
voting only on the text in bold. 
 
Part I.  The Legislation in Brief:   
 
We recommend replacing the section of “Degree Requirements #1-7” on pp. 24-26 of the 
2004-2006 Bates Catalog with the following:  [note items 1-5 below are basically unchanged 
from the current requirements] Bachelor of science requirement, Liberal Arts-Engineering Dual 
Degree Plan, and Academic honors remains unchanged. 
 
Degree Requirements.  Students may pursue courses leading to the degree of either 
bachelor of arts or bachelor of science.  When determining graduation eligibility, students 
are held to the curriculum and degree requirements listed in the Catalog for the year in 
which they matriculated at Bates.  Each student is solely responsible for completing all of 
these requirements. 
 
Each candidate for graduation must complete the following requirements: 
 
1.  Either (a) thirty-two course credits, sixty-four quality points, and two Short Term units; 
or (b) thirty course credits, sixty quality points, and three Short Term units.  Option (b) is 
available only for students who graduate in the three-year program.   The following values 
are used in the computation of quality points:    
A+ = 4.0 B+ = 3.3 C+ = 2.3 D+ = 1.3 F = 0     ON = 0 
A  = 4.0 B  = 3.0 C  = 2.0 D  = 1.0 F# = 0   W = 0 
A- = 3.7 B- = 2.7 C- = 1.7 D- = 0.7 DEF = 0  P = 2 
 
2.  Registration in each regular semester for no fewer than three or no more than five 
academic courses. 
 
3.  Enrollment in courses at Bates for the final semester of the senior year.  Senior work in 
the major field must be completed in residence. 
 
4. Physical Education credits.  The physical education requirement may be satisfied by 
completing two ten-week physical education activity courses.  Student may also meet the 
requirement through department-approved participation in intercollegiate athletics, club 
sports, and activity courses, or any combination.  This requirement should be completed by 
the end of the first year in residence. 
 
5.  A major field of study.  Students successfully complete all prescribed work in a major 
comprising at least eight courses and including a senior thesis or a capstone experience, as 
determined by the major department or program. 
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6.  Two concentrations.  In addition to their major, students successfully complete two 
general education concentrations, declared at the same time as their major.  A 
concentration consists of four courses chosen from a faculty-designed menu that is 
structured on the basis of a clearly articulated organizing principle.  The faculty when 
designing the concentrations may also include relevant non-course-based experiences such 
as significant community service, orchestra, chorus, plays, volunteer work, etc., in lieu of 
courses.  Non-course-based experiences, though counting towards a concentration, may not 
be counted towards the 32 credits needed for graduation.   
 
Concentrations may be of two basic types: (1) concentrations focusing on a particular issue 
or topic or area of inquiry identified by self-constituted groups of faculty in different 
disciplines; (2) concentrations within a single department, program, or major.  The latter 
might replace or be in addition to existing secondary concentrations, at the discretion of 
individual departments or programs.  All remaining retained secondary concentrations are 
renamed “minors.”   
 
All proposed concentrations must be certified by the Committee on Curriculum and 
Calendar and published yearly in the College Catalog on line or in print.  Students’ 
concentrations appear on their transcripts and will be a permanent part of their academic 
record.   
 
Double-dipping rules: (i.e., satisfying two requirements with one course or non-course-
based experience) Students may only “double-dip” once between their concentrations and 
their majors (i.e., only one of the eight courses or non-course based experiences they choose 
as counting towards their two concentrations may also be counted towards their major).  
Alternatively, they may only double-dip once between their two concentrations (i.e., only 
one course [or non-course based experience] may count towards both concentrations).  The 
two concentrations together must thus have a minimum of seven distinct courses or non-
course-based experiences.  When appropriate, concentration courses (but not non-course-
based experiences) may be counted towards any other degree requirements (writing, 
scientific reasoning, laboratory experience, quantitative literacy). 
 
7. Three writing-attentive courses.   Students successfully complete three writing attentive 
(“W”) courses, one at the first-year level, one at the sophomore or junior level, and one at 
the senior level.  W-designated courses can take the form of an entire course or unit, a 
section of a course, or a subset of a course.   W-courses can be proposed by departments, 
programs, or individual faculty members with the approval of their department or 
program.  They must be certified by the First Year Seminar and Writing Workshop 
Committee, whose charge will be expanded to include this responsibility, and whose name 
will be changed to the First Year Seminar and Writing Committee.  
 
Double-dipping rules:  When appropriate, W-attentive courses may also be used to fulfill 
any other degree requirements at Bates (major, concentrations, scientific reasoning, 
laboratory experience, quantitative literacy). 
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8.  Scientific Reasoning, Laboratory Experience, and Quantitative Literacy.  Students 
successfully complete three distinct courses:  (1) one course that includes a regularly 
scheduled laboratory component (in the laboratory or in the field), i.e., an “L” section; (2) 
one Scientific Reasoning (“S”) course, which may or may not have a laboratory 
component; (3) one course in quantitative literacy (“Q”).  “L,” “S” and “Q” courses can be 
proposed by departments, programs, or individual faculty members with the approval of 
their departments or programs.  They must be certified by the Scientific Reasoning and 
Quantitative Literacy Committee which will be newly formed for this purpose.   
 
Double-dipping rules: no double-dipping is allowed between L, S, and Q courses (i.e., these 
requirements must be met by three distinct courses). However, when appropriate, L, S, and 
Q courses may be used to fulfill other degree requirements (major, concentrations, and 
writing).   
 
9.  Overall Implementation and Timetable.   The new Bates Education Requirements will 
be introduced gradually, beginning with the class of 2011, in the Fall of 2007.  Students 
graduating before 2011 will not be given the option of fulfilling the new requirements, but 
will be expected to abide by the ones current at the time of their matriculation.   By the Fall 
of 2010, all students will be subject to the new requirements.   
 
Starting in the Fall of 2007, all fulltime faculty members are expected to offer at least one 
“W” or “L” or “S” or “Q” course per year, or one course per year that counts towards a 
concentration of type 1 (area of inquiry).  Exceptions to this may be granted by the Dean of 
the Faculty.  It is anticipated that full implementation of this expectation may take a few 
years, up to Fall 2010. 
 
Oversight of the development and implementation of the new requirements, is the 
responsibility of the Educational Policy Committee.  More specific development, 
implementation and oversight of the individual components of the curriculum are the 
responsibility of other committees as follows. 
 

• 4-course concentrations: Curriculum and Calendar Committee 
• W-courses: First-Year Seminar and Writing Committee 
• L, S and Q courses: new committee on Scientific Reasoning and Quantitative 

Literacy 
 

 The EPC will report back to the faculty by 2012 on the progress of the curriculum and its 
implementation.   
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Part II.  Annotated Legislation 
 
We recommend replacing the section of “Degree Requirements #1-7” on pp. 24-26 of the 
2004-2006 Bates Catalog with the following: 
 
Degree Requirements.  Students may pursue courses leading to the degree of either 
bachelor or arts or bachelor of science.  When determining graduation eligibility, students 
are held to the curriculum and degree requirements listed in the Catalog for the year in 
which they matriculated at Bates.  Each student is solely responsible for completing all of 
these requirements. 
 
Each candidate for graduation must complete the following requirements: 
 
1.  Either (a) thirty-two course credits, sixty-four quality points, and two Short Term units; 
or (b) thirty course credits, sixty quality points, and three Short Term units.  Option (b) is 
available only for students who graduate in the three-year program.  The following values 
are used in the computation of quality points:    
A+  = 4.0 B+  = 3.3 C+  = 2.3 D+  = 1.3 F   = 0  ON = 0 
A   = 4.0 B   = 3.0 C   = 2.0 D   = 1.0 F#  =0  W  = 0 
A-  = 3.7 B-  = 2.7 C-  = 1.7 D-  = 0.7 DEF = 0 P   = 2 
 
Explanation:  We decided not to change, the current course-credit system and quality point 
expectations. 
 
2.  Registration in each regular semester for no fewer than three or no more than five 
academic courses. 
 
Explanation:  We decided not to change the minimal and maximal course load.  It remains 
possible for students to receive special permission from the Academic Standing committee to 
enroll in six courses in a semester. 
 
3.  Enrollment in courses at Bates for the final semester of the senior year.  Senior work in 
the major field must be completed in residence. 
 
Explanation:  We decided not to change this final semester residence rule for graduation.  
 
4. Physical Education credits.  The physical education requirement may be satisfied by 
completing two ten-week physical education activity courses.  Student may also meet the 
requirement through department-approved participation in intercollegiate athletics, club 
sports, and activity courses, or any combination.  This requirement should be completed by 
the end of the first year in residence. 
 
Explanation:  We decided not to change the physical education requirements. 
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5.  A major field of study.  Students successfully complete all prescribed work in a major 
comprising at least eight courses and including a senior thesis or a capstone experience, as 
determined by the major department or program. 
 
Rationale:  One of the goals of a liberal education in the arts and sciences is for students to 
achieve, within an overall context of breadth, a depth of knowledge in a discipline or area of 
study.  Specialization provides an opportunity for students to become acquainted with their major 
discipline’s scope and methods, and to work intensively on a particular topic within that field, an 
experience that not only fosters academic confidence but also provides an understanding of the 
nature and limits of expertise.   
 
Explanation:  We decided not to change, these minimal expectations of what constitutes a major.  
We have changed “comprehensive exam” to “capstone experience” to reflect current practice.   
 
6.  Two concentrations.  In addition to their major, students successfully complete two 
general education concentrations, declared at the same time as their major.  A 
concentration consists of four courses chosen from a faculty-designed menu that is 
structured on the basis of a clearly articulated organizing principle.  The faculty when 
designing the concentrations may also include relevant non-course-based experiences such 
as significant community service, study abroad, orchestra, chorus, plays, volunteer work, 
etc., in lieu of courses.  Non-course-based experiences, though counting towards a 
concentration, may not be counted towards the 32 credits needed for graduation.   
 
Concentrations may be of two basic types: (1) concentrations focusing on a particular issue 
or topic or area of inquiry identified by self-constituted groups of faculty in different 
disciplines; (2) concentrations within a single department, program, or major.  The latter 
might replace or be in addition to existing secondary concentrations, at the discretion of 
individual departments or programs.  All remaining retained secondary concentrations are 
renamed “minors.”   
 
All proposed concentrations must be certified by the Committee on Curriculum and 
Calendar and published yearly in the College Catalog on line or in print.  Students’ 
concentrations appear on their transcripts and will be a permanent part of their academic 
record.   
 
Double-dipping rules: (i.e., satisfying two requirements with one course or non-course-
based experience) Students may only “double-dip” once between their concentrations and 
their majors (i.e., only one of the eight courses or non-course based experiences they choose 
as counting towards their two concentrations may also be counted towards their major).  
Alternatively, they may only double-dip once between their two concentrations (i.e., only 
one course [or non-course based experience] may count towards both concentrations).  The 
two concentrations together must thus have a minimum of seven distinct courses or non-
course-based experiences.  When appropriate, concentration courses (but not non-course-
based experiences) may be counted towards any other degree requirements (writing, 
scientific reasoning, laboratory experience, quantitative literacy). 
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Rationale:  Breadth and Integrative learning.  One of the goals of a liberal education in the arts 
and sciences is to expose students to a variety of fields in addition to their major, and, at the 
same time, to foster their abilities to integrate their learning across contexts and over time.  The 
perspectives and skills students learn in other disciplines and fields enhance the knowledge they 
acquire in their majors.  Integrative learning is appealing intellectually because of its 
attentiveness to making connections, not only between courses and across disciplines, but also 
between academic and non-course-based experiences.  As one source put it:  “The capacity to 
connect is central to scholarship… whether focused on discovery and creativity, integrating and 
interpreting knowledge from different disciplines, applying knowledge through real-world 
engagements, or teaching students and communicating with the public.“ (Mary Taylor Huber & 
Pat Hutchings, Integrative Learning) 
 
Explanation:  As they seek to make connections, students will choose their concentrations from 
the approved faculty-developed list.  They will do so in consultation with their advisors so as to 
supplement and complement their majors with significant and coherent work in allied or more 
distant fields. 
 
In order to foster breadth and integrative learning, students will be encouraged (but not currently 
required) to choose at least one concentration from type 1 above.  In choosing a concentration of 
type 2, they will be encouraged to select one in a department or program that does not overlap 
excessively or relate too closely to their chosen major.  Concentration designers (departments, 
programs, or self-constituted groups of faculty) may, in consultation with relevant department or 
program chairs exclude majors in certain closely allied fields from taking their concentrations.  
For instance, a Biochemistry concentration may be closed to Biology majors or Chemistry 
majors.  Any such restrictions must be specified in the published list of concentrations.   
 
Students will be required to declare their concentrations by the end of their sophomore year, at 
the same time as they declare their majors.  To this end we recommend the reinstatement of 
obligatory major-and-concentration declaration days and their designation on the College 
calendar.  We further propose that students who have not yet declared both a major and their 
concentrations not be allowed to begin their junior year.  Students continue to have the option to 
change majors and concentrations.    
 
Implementation:  Over the coming year (2006-2007), all departments and programs will be 
encouraged to propose at least one type 2 concentration, tailoring it or keeping it loose as they 
see fit.  In some cases these concentrations may be structured very simply. For example “any 
four courses in XXX” at progressively advanced levels  might make up a XXX concentration.  In 
other cases, things may be more elaborated.  Another possibility, for example, would be to 
require three courses in a department plus one common gateway or capstone experience for all 
concentrations. Other departments or programs may wish to revamp their existing secondary 
concentrations, something that would be fairly easy to do.  Currently, secondary concentrations 
are offered in no fewer than 25 fields, and declared by about 35% of graduating seniors. 
 
During the same time period, self-constituted groups of faculty from different departments or 
programs will be encouraged to propose type 1 concentrations.  An initial call to the faculty for 
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ideas along these lines resulted in suggestions for concentrations in the following topics and 
areas of inquiry, which we present here as ideas for possibilities: Architectural Studies: 
Urbanism and Constructed Spaces; Beauty and Desire; Buddhist Studies; Class, Poverty and 
Justice; Coastal and Watershed Systems; Color: Sight and Perceptions; Community and Health; 
Comparative Literature; Critical Thinking and Praxis; Cultural Production: Art, Artist and 
Audience; Culture and Citizenship; Democracy, Citizenship, and Education; Diasporas; 
European Studies; Evidence: Documentation and Reality; Family and Child Studies; Film 
Studies; Five Arts: Production and Performance; Globalization and Local Lives; History in the 
Public Sphere; History of Science; Identity; Indigenous Responses to Globalization; Intercultural 
Competence; Improvisation/Experimental Studies; Islam, Latin American Studies; Legal 
Studies; Linguistics; Literature and Politics; Nature and Culture; North Woods; Philosophy of 
Science; Political Behavior and Judgment; Pollution and Pollution Control; Queer Studies; Race 
and Gender; Representing Africa; Sports, Competition and Culture; The Collaborative Project; 
The Human Body; The Making and Meaning of Place; Visible Ideas: 2D & 3D Design; War and 
Peace. 
 
In further developing and formalizing these and other proposals—whether for type 1 or type 2 
concentrations—faculty will be asked to take into account the following guidelines:  
 
1) A concentration must include enough regularly available courses so as to be realistically do-
able by students.  We have no set formula for determining the number of courses that need to be 
offered in a given concentration since this will depend on the frequency and regularity with 
which these courses are taught, on enrollment limitations that might exclude students from taking 
them, and on such things as prerequisites that might represent additional hurdles.  
 
2)  A concentration should also be “leave proof,” i.e., it should take into account the potential 
absences of faculty members involved in it, and it should involve a sufficiently large enough 
number of faculty (three or more?) so as to be able to tide over those absences. 
 
3) A concentration might well include some common experience for all students taking it.  For 
example, all concentrators might be asked to take a common gateway or core course, or a 
common capstone course (perhaps in Short Term), thereby ensuring that they have at least one 
overlapping experience.  Alternatively, they might all be expected to participate in a common 
non-course-based enterprise, or to give presentations at a common workshop or symposium.  
 
4) A concentration should encourage work at progressively more advanced stages in the field.  
One way to ensure this progression is to include 100, 200 and 300 level courses. 
 
5) Non-course-based experiences such as significant community service, summer research, 
orchestra, chorus, plays, volunteer work, student teaching, etc. can count towards a 
concentration, but do not count towards a student's 32 credits. The potential acceptability of such 
non-course based experiences for any concentration should be determined by the department, 
program, or group of faculty involved in designing the concentration, in consultation, if 
necessary with knowledgeable faculty, and staff, with the Harward Center, with the Off-Campus 
Studies office, etc.    
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6) The inclusion of a course in a concentration requires the consent of the instructor. 
 
7)  A minor or a second major may be substituted for a concentration. 
 
 
 
 
The further specification of these criteria—initially and as time goes on—will be the duty of the 
Committee on Curriculum and Calendar, which will also be responsible for approving all 
concentrations, whether they are proposed by departments, programs, or groups of faculty.  The 
CCC seems the best venue for this since it includes among its members elected representatives of 
the three divisions and interdisciplinary programs, as well as students, and ex officio 
representatives of the Registrar’s office, the Dean of the Faculty’s office, and the Library. 
 
Students with ideas for concentrations are encouraged to work with faculty who are the sole 
proposers of concentrations. 
 
The CCC, in conjunction with the Registrar, will also develop an on-line concentration 
declaration form which students will be asked to fill out and submit at the same time that they 
declare their majors.  On this form they should clarify which courses (or non-course based 
experiences) they have already taken in their concentrations, and which they have yet to take and 
when they plan on taking them.  They will also be asked to develop and specify alternative plans 
in case they are unable to access some of the courses they desire.  These declaration forms must 
be approved by the student’s major advisor. 
 
In addition, each concentration will designate a faculty supervisor who will take note of these 
declarations, give advice to students in case of contingencies or changes of plans, and certify 
satisfactory completion of the concentration in the student’s senior year.  In the case of 
concentrations of type 2, this supervisor/certifier may well be the chair of the department or 
program involved (or her/his appointee), who would do this at the same time as certifying the 
work of majors and secondary concentrations (minors).  In the case of concentrations of type 1, it 
should be one of the faculty members involved in sponsoring the concentration.  
 
For faculty who have been at Bates for some time, these concentrations may recall the old 
“clusters” that used to be part of the General Education requirements.  In our mind, 
concentrations differ from clusters in a number of significant ways: (1) clusters were limited to 
the humanities and history; concentrations may be formed across the entire curriculum; (2) 
clusters could not be formed within individual departments or programs; concentrations can; (3) 
clusters were formed, first, by students themselves in conjunction with their advisors, and then 
by a faculty “cluster development committee” whose members might or might not be familiar 
with the contents of various courses and the appropriateness of their inclusion; concentrations are 
formed by the faculty who teach the courses involved; (4) finally, clusters, once formed, did not 
have anyone responsible for them; concentrations will have certifiers who can verify a student’s 
completion of a concentration and make adjustments should the need arise. 
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7. Three writing-attentive courses.   Students successfully complete three writing attentive 
(“W”) courses, one at the first-year level, one at the sophomore or junior level, and one at 
the senior level.  W-designated courses can take the form of an entire course or unit, a 
section of a course, or a subset of a course.   W-courses can be proposed by departments, 
programs, or individual faculty members with the approval of their department or 
program.  They must be certified by the First Year Seminar and Writing Workshop 
Committee, whose charge will be expanded to include this responsibility, and whose name 
will be changed to the First Year Seminar and Writing Committee.  
 
Double-dipping rules:  When appropriate W-attentive courses may also be used to fulfill 
any other degree requirements at Bates (major, concentrations, scientific reasoning, 
laboratory experience, quantitative literacy). 
 
Rationale:  One of the goals of a liberal education in the arts and sciences is the development of 
a student’s ability to convey ideas and information logically and clearly and to evaluate critically 
the ideas of others.  This is a process that requires attention at increasingly more sophisticated 
levels throughout a student’s academic career.  Because the careful production and refinement of 
written work is an excellent way to cultivate this ability, Bates requires its students to take three 
progressively more advanced levels of writing courses.   
 
Explanation:  W-designated courses focus on what writing well has to do with thinking well.  
They represent the college’s commitment to improving writing across the curriculum through 
diverse and cumulative approaches.  They do not necessarily address the problem of students 
who have difficulties with writing mechanics (spelling, grammar, vocabulary, etc.) 
 

• First-year level of writing:   
W-designated courses at the first year level enhance students’ understanding of how 
analysis and intellectual discovery shape the process of writing.  Typically, short writing 
assignments and a series of revisions provide practice with all stages of the writing 
process, from conceiving and refining a focus to organizing and presenting ideas.  First-
year seminars, most of which focus on writing, provide an ideal experience for the first-
year level course.  Currently, the vast majority of incoming students take first-year 
seminars.  Those who do not, or who take one of the few seminars that might not fulfill 
the W-requirement, will be asked to take an alternative writing-attentive course during 
their first year.  Completion of a first-year level course is normally a prerequisite for 
enrolling in a second-level writing course.   

 
• Second-level writing (sophomore or junior year): 

W-designated courses (or short term units) at the sophomore or junior level further 
students’ ability to develop and refine arguments, ideally in their major.  The goal is to 
further a critical understanding of the conventions of good writing, whether in analytical 
work, essays, or research papers.  Such courses introduce greater complexity into subjects 
such as what constitutes a cohesive argument, an effective style, or a coherent 
presentation.  W-designated courses at this level need not be in the English language.  
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The Bates Education Committee is reticent to delineate the criteria for designating 
courses as second level “W” because it is aware of the many pedagogical strategies a 
teacher might employ in various combinations to improve student writing: i.e., pre-
thinking a topic through reports and debates; soliciting paper proposals; assigning 
annotated bibliographies; and/or requiring several revisions of each assignment.  Instead, 
the committee hopes that faculty will design these classes in consultation with their 
programs and departments before submitting them. The First-Year Seminar and Writing 
Committee through a process THAT WILL INCLUDE consultation with and advising of 
faculty members and their programs or department, will begin to formulate a set of 
principles or standards for “W 2” designation. 

 
 The College expects to offer a series of meetings and seminars with participating “W 2” 

faculty in order to have a sense of the progress of this new curricular element and will 
report annually to the College about the progress of “W 2” implementation. 

 
• Senior-level writing: 

As a culminating writing experience, seniors write a thesis or complete a writing-
attentive component of a senior capstone course, as determined by their major department 
or program.  W-designated courses at this level need not be in the English language. 

 
Other modes of communication (oral, visual, etc.) enhance the ability to convey ideas. Thus 
faculty are encouraged to consider including oral or visual presentation components as part of 
their W-courses. At all three levels of the process, students and faculty should have access, if 
needed, to the resources of the Writing Workshop. 
 
At the first and second levels, some faculty may wish to offer a W-attentive section of a multi-
section course with a more restricted enrollment.   Alternatively, they may choose to designate a 
certain number of slots in any given course as “W-slots.”   
 
Implementation:  Keeping in mind the above descriptions of expectations for first, second, and 
senior-level writing courses, departments, programs, and individual faculty may propose any of 
the following to fulfill the W requirement;  first-year seminars, regular semester courses or 
sections or portions thereof, short term units, thesis courses, other senior seminars and capstone 
experiences  All departments or programs must provide their own majors with a writing-attentive 
experience (typically a senior thesis). 
 
In order for courses to be designated W, faculty submit proposals to the First Year Seminar and 
Writing Committee for approval. 
 
Verification and certification of the fulfillment of these W-requirements by individual students 
prior to graduation will be the responsibility of the Office of the Registrar. 
 
8.  Scientific Reasoning, Laboratory Experience, and Quantitative Literacy.  Students 
successfully complete three distinct courses:  (1) one course that includes a regularly 
scheduled laboratory component (in the laboratory or in the field), i.e., an “L” section; (2) 
one Scientific Reasoning (“S”) course, which may or may not have a laboratory 
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component; (3) one course in quantitative literacy (“Q”).  “L,” “S” and “Q” courses can be 
proposed by departments, programs, or individual faculty members with the approval of 
their departments or programs.  They must be certified by the Scientific Reasoning and 
Quantitative Literacy Committee which will be newly formed for this purpose.   
 
Double-dipping rules: no double-dipping is allowed between L, S, and Q courses (i.e., these 
requirements must be met by three distinct courses). However, when appropriate, L, S, and 
Q courses may be used to fulfill other degree requirements (major, concentrations, and 
writing).   
 
Rationale:  One of the goals of a liberal education in the arts and sciences is to help students 
develop an understanding of the nature of scientific knowledge, especially the interplay between 
observations and theories and the process through which scientific knowledge progresses.  
Making one’s own measurements and observations, and then, analyzing and communicating the 
results, are crucial to this understanding.  The required lab component provides this hands-on 
experience. 
 
The quantitative requirement achieves the goal of helping students develop the ability to 
understand quantitative information and to make informed judgments accordingly.   
 
Explanation.  L-courses are already defined in our curriculum and registration materials:  they 
are those courses, almost exclusively in the natural sciences, in which students must sign up for a 
regularly scheduled lab.   
 
S-courses are those courses which further students’ understanding of the nature of scientific 
knowledge, of the inductive character of scientific reasoning, the desirability of scientific 
theories that unify a broad range of observations, and the extent to which the reliability of 
conclusions is influenced by the quality of those observations.  These courses will be drawn 
predominantly from the natural sciences. 
 
Q-courses are those courses that teach students to understand and evaluate quantitative 
arguments, and that help them develop the ability to apply quantitative skills to solve problems in 
multiple contexts.  Quantitative literacy is not the same as knowledge of mathematics..  
Quantitative literacy is anchored in context and is data-based.  Mathematics is less context-
specific and is symbol-based.  Quantitative literacy is a habit of mind usable in and across many 
fields.     
 
We anticipate that many courses will be listed in more than one  of these categories, i.e., as “L,” 
“S,” and/or “Q” courses.  Students will have the option of counting such courses in any one of 
the listed categories but not in more than one. 
 
Implementation.  Keeping in mind the above expectations, departments, programs, and 
individual faculty will propose that certain of their courses and short term units be designated in 
the catalog and registration materials as “L,” “S,” and/or “Q”-courses.”    
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In order for courses to be designated “L”, “S”, or “Q”, faculty submit proposals to the newly 
formed Scientific Reasoning and Quantitative Literacy Committee for approval. The constitution 
of this committee will be determined by the Committee of Five, in consultation with the faculty, 
to reflect the intent of the legislation.  
 
The Office of the Registrar will verify and certify the fulfillment of these requirements by 
individual students prior to graduation. 
 
 
9.  Overall Implementation and Timetable.   The new Bates Education Requirements will 
be introduced gradually, beginning with the class of 2011, in the Fall of 2007.  Students 
graduating before 2011 will not be given the option of fulfilling the new requirements, but 
will be expected to abide by the ones current at the time of their matriculation.   By the Fall 
of 2010, all students will be subject to the new requirements.   
 
Starting in the Fall of 2007, all fulltime faculty members are expected to offer at least one 
“W” or “L” or “S” or “Q” course per year, or one course per year that counts towards a 
concentration of type 1 (area of inquiry).  Exceptions to this may be granted by the Dean of 
the Faculty.  It is anticipated that full implementation of this expectation may take a few 
years, up to Fall 2010. 
 
Oversight of the development and implementation of the new requirements is the 
responsibility of the Educational Policy Committee.  More specific development, 
implementation, and oversight of the individual components of the curriculum are the 
responsibility of other committees as follows: 
 

• 4-course concentrations--Curriculum and Calendar Committee; 
• W-courses--First-Year Seminar and Writing Committee; 
• L, S and Q courses--new committee on Scientific Reasoning and Quantitative 

Literacy 
 

 The EPC will report on the progress of the curriculum and its implementation to the 
faculty by 2012.   
 
Explanation:  While the specifics of the Bates Education Program will continue to evolve 
according to the wisdom and will of the Bates community, one issue remains clear and constant:  
general education at Bates is a process that requires continual reflection and review.  The various 
committees involved in the review process over the past several years (the “Asheville Group,” 
the Coordinating Committee, the Design Team and now the Bates Education Committee) have 
constituted a provisionary forum for this oversight;  the work will continue, after those 
committees’ disband.   
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We anticipate questions will arise and curricular changes will occur as students set about 
fulfilling the new requirements.  Therefore we propose introducing the requirements, one class at 
a time, starting in Fall, 2007 with the class of 2011.  Those classes graduating before 2011 follow 
the general education requirements in place at the time of their matriculation.  This approach 
creates a four-year transition period, allowing faculty, departments and programs to adjust their 
offerings gradually.  
 
We propose 2006-2007 as a “development year” during which the faculty and committees 
involved in the implementation of the legislation will be established and directed to: 
 

• follow the intent of the legislation; 
• be constituted to reflect the interest and expertise of the component area; 
• continue the interactive and consultative process of the past three years including 

a sense-of-the-faculty vote as relevant; and 
• report to the faculty of the whole on an annual basis about the progresses  and 

success of the existing year and the readiness to undertake the following year of 
implementation. 

 
The successful implementation of the new Bates Education requirements anticipates the 
cooperation and participation of all departments, programs, and individual faculty.  We foresee 
that by 2011, all fulltime faculty will offer annually at least one “W” or “L” or “S” or “Q” 
course, or will contribute one course to a type I (area of inquiry) concentration. 
 
 
The proposed legislation seeks to make clear the form and intent of a new general education 
program.  It purposely stops short of legislating details that will be more fully developed during 
the implementation stage---details that are expected to evolve as the College community gains 
experience with the new system.  This approach was chosen in order to encourage a continuing 
refinement of the new program; that refinement would likely be frustrated if a cumbersome 
three-reading legislative process were necessary each time the faculty wished to modify one of 
the program’s details.  The proposed legislation therefore does not include page count criteria in 
the writing course portion, nor does it specify which courses will satisfy the S, L, or Q 
requirement.  Rather, it attempts to provide sufficient detail so that the designated committees 
can develop guidelines to handle that level of detail. The flexibility created by this approach is 
essential to the long-term viability of the program’s design. 
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